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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Horton St. Michael’s CE 
First School 

Number of pupils in school  64 

Proportion (%) of pupil premium eligible pupils 6% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Lesley Montgomery 
Headteacher 

Pupil premium lead Lesley Montgomery 
Headteacher 

Governor / Trustee lead Jenine Whilock 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £4227 

Recovery premium funding allocation this academic year £2200 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£6427 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges 

they face, reach their full potential across all subject areas. The focus of our pupil 

premium strategy is to support disadvantaged pupils to achieve that goal, including 

progress for those who are already high attainers. High expectations and 

consistency of progress and achievement for all pupils is embedded throughout our 

school, irrespective of gender, race, culture or socio-economic background, and this 

is enhanced further by ensuring Pupil Premium is used to maximum effect. 

We will consider the challenges faced by vulnerable pupils, such as those who have 

a social worker. The activity we have outlined in this statement is also intended to 

support their needs, regardless of whether they are disadvantaged or not. 

As times are always changing, our approach will evolve and adapt over time to 

reflect the effectiveness of the funding allocation and the profile of each cohort. 

Research by NFER, DFE and Sutton Trust/EEF Teaching and Learning Toolkit has 

informed our approach. 

Research undertaken by NFER has identified seven building blocks that are 

common in schools which are more successful in raising disadvantaged pupils’ 

attainment. Our strategy is based on these “building blocks for success”  

• Whole-school ethos of attainment for all  

• Addressing behaviour and attendance  

• High-quality teaching for all  

• Meeting individual learning needs  

• Deploying staff effectively 

Our strategy is also integral to wider school plans for education recovery, notably in 

its targeted support through the National Tutoring Programme for pupils whose 

education has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, 

rooted in robust diagnostic assessment, not assumptions about the impact of 

disadvantage. The approaches we have adopted complement each other to 

help pupils excel. To ensure they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 
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 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Capacity to ensure highly individualised targeted support for those children 
with significant SEND needs and disadvantage. 

2 High inward mobility - leads to gaps in learning, impact on consistency and 
causes instability 

3 Levels of resilience, low self-esteem and high levels of social emotional 
support required. Children with SEMH needs make good or better rates of 
progress and this impacts on attainment for these pupils. SEMH provision 
meets the needs of these pupils. 

4 Lack of wider experiences in terms of vocabulary development eg. access to 
reading books, visits to places of cultural interest, sporting activities that 
impact on gross and fine motor skills for writing. 

5 Significant issues in the family home and lack of parental involvement 
resulting, for some children in limited support for education and significant 
emotional issues impacting on educational attainment. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

A diminished difference in rates of progress 
for those children who are PP and SEND. 
(Termly pupil progress meetings evidence 
accelerated progress and narrowing of 
attainment gap) 

Termly SEND plan meetings for all SEND 
pupils including those who are PP 
collaboratively completed with parents to 
support the pupil effectively. 

Cognitive assessments to support 
identification of need and support to identify 
areas to target intervention for specific needs 
of PP/SEND children. 

Ambitious PP /SEND targeting seeking to 
diminish the matched and non-matched 
progress difference in Reading, Writing and 
Maths (whilst contextualising these 
children). 

Evidence of successful Reading, Writing 
and Maths interventions demonstrating 
clearly impact on progress to ensure every 
effort to diminish the difference in progress 
has been made. 

Improvements in Quality-First Teaching to 
enhance the opportunities and experiences 
for all, in addition to PP /SEND Pupils. 

 



 

4 

Improved outcomes for new pupils entering 
the school (Accelerated progress from 
baselines for all new pupils) Develop growth 
mindsets in pupils eligible for PP which will 
improve levels of resilience, self-esteem, 
determination and independence.  

Pupils receive immediate intervention to fill 
any gaps in learning. Smooth transition and 
clear communication ensures pupils settle 
and are working effectively and in line with 
other pupils immediately. The resilience, 
self-esteem, determination and growth 
mindsets of pupils eligible for PP in learning 
situations will be improved. Attainment and 
progress for these (and other) pupils is 
improved. 

Continued development Forest School to 
support PP pupils. 

To develop a range of interventions that are 
individualised for the needs of pupils 
including those eligible for PP to develop 
levels of resilience, self-esteem, 
determination and independence. 
Monitoring intervention groups to ensure 
they are successful. 

SEMH provision meets the needs of these 
pupils. Children are able to engage with 
learning. 

Evidence of successful interventions 
demonstrating clear impact on progress and 
attainment. Improvements and intervention 
in the support of QualityFirst Teaching to 
enhance the opportunities and experiences 
for all, in addition to PP/SEMH Pupils. Staff 
training enables staff to identify need and 
target support early for pupils with SEMH. 
School wide approach to supporting children 
with SEMH impacts positively for all pupils 
including those with PP. Referrals to outside 
agencies result in positive support and 
progress for pupils with SEMH. 

Varied and enriching opportunities offered to 
all PP children who may be disadvantaged in 
a range of spiritual, moral, social and cultural 
opportunities. 

Excellent awareness and knowledge of 
each PP child through relationships built 
with staff, allowing targeted support for each 
child. Analysis of and impact upon individual 
pupil experiences in and outside of school 
through discounted and free-of charge 
provisions offered to enrich personal life 
experiences. PP students able to access 
musical instrument enrichment lessons. 

Greater involvement with families and school 
to support the social and emotional wellbeing 
of the pupils. Support for families moving to 
our new community. 

Effective delivery of a range of events which 
invite parents/carers in to school 
Engagement with Home learning and 
reading at home increases for these 
children. Effective liaison with external 
agencies which allow families to develop, 
and children to be more settled and ready to 
learn. Stability and support for families leads 
to increased pupil well-being and therefore 
improved outcomes. Effective delivery of a 
range of events which invite parents/carers 
in to school when appropriate. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 4000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching for all pupils. 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1,2,4 

Enhancement of our 
maths teaching and 
curriculum planning in 
line with DfE and EEF 
guidance. 

We will fund teacher 
release time to embed 
key elements of 
guidance in school and 
to access Maths Hub 
resources and CPD 
(including Teaching for 
Mastery training). 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 

evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range 
of the best available evidence:  

Improving Mathematics in Key Stages 2 
and 3 

1,2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 1400 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 

1,2,3,4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Engaging with the 
National Tutoring Pro-
gramme to provide 
school-led tutoring for 
pupils whose education 
has been most 
impacted by the 
pandemic. A significant 
proportion of the pupils 
who receive tutoring will 
be disadvantaged, 
including those who are 
high attainers. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1,2,3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 1000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Supporting Pupil 
Premium children who 
have social and 
emotional needs 
through 1-1 counselling  

Social and emotional learning 
approaches have a positive impact, on 
average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year and is 
of particular importance to closing the 
disadvantage gap. 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

Metacognition and self-regulation | EEF 
(educationendowmentfoundation.org.uk) 

1,3,5 

Forest School Teaching 
Sessions weekly 

A growing body of evidence suggests 
that outdoor learning can boost 
children’s welfare and their performance 
at school. Research suggests that 
spending time interacting with nature 
can reduce stress among young people, 
and boost their creativity and problem-
solving skills. A 2004 study indicated 
that students taking a part in an 
environment-based education 
programme reported increased levels of 
motivation. 

3,4,5 

Extracurricular 
opportunities provided 

Contributions to trips and other 
extracurricular opportunities PP to 
benefit from the development of self-

4,5 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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to ensure a variety are 
available to pupils. 

Children will show more 
willingness and be 
ready to learn through 
an enriched curriculum 

esteem, self-confidence, and musical 
skills through the employment of Entrust 
Music services to provide a variety of 
projects across the school. 

Whole school has a 
strong ethos of 
wellbeing for all. 

 Regular contact with 
home to support 
children and families. 

Increase opportunities 
to engage with trips and 
extra-curricular 
activities through 
financial support. 
Regular support and 
observations by staff. 

Community links 
created early to ensure 
families know where 
they can get support. 

On entry children have often moved 
school mid-term and this can affect their 
emotional wellbeing. Many have 
relocated making big changes to home 
life as well as school life. Their 
emotional and social wellbeing has a 
direct impact on their ability to fully 
engage with whole school curriculum 
and after school activities. Encourage a 
greater home school link. Open lines of 
communication through having an open 
door policy and through newsletter 

 

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

 

 

Total budgeted cost: £ 6400 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

£0 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 
 


